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ABSTRACT 



For 6 years, three intensive reading instructional 
teams (IRIT's) provided intensive small— group reading instruction to 
school children within Hartford's validated target areas. A total of 
363 children were assisted by the overall program. The centers also 
provided facilities for the diagnosis of reading problems, for team 
teaching, language enrichment, and for the use of eclectic approaches 
to reading instruction. The program was departmentalized with team 
members specializing in one of the three instructional areas; 
language development and individualized reading, decoding and word 
attack skills, and vocabulary and comprehension development. A number 
Of techniques were employed for the overall assessment of the 
pros 1 " 9110 * Various group test data which documented pupil progress for 
the implementation of prescriptive instruction were used, and several 
test analyses were developed. Improvement gains were significant at 
the .01 level. The test data were substantiated by an analysis of 
parent and teacher evaluation forms. A vast majority of comments 
reported were highly favorable toward the overall conduct of the 
program. Appendixes are included. (AW) 
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PREFACE 

The narrative portions of this report were prepared 
from materials submitted by M. Beatrice Wood* Assistant 
Supervisor of Reading and IRIT Coordinator- 



Robert J* Nearine 



October 27 } 1971 
Iw 
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INTENSIVE READING INSTRUCTIONAL TEAMS 



- 1970-1971 - 



Overview 

For the sixth successive year, three Intensive Reading Instrue tional 
Teams, or X.R,X,T. f s as they are commonly called, once again provided 
intensive small-group reading instruction to youngsters attending schools 
within Hartford's validated target areas. With two of the centers pro- 
viding reading instruction for second and third graders, and the third 
team - for the first time-providing services to "in house" pupils and 
teachers at the newly-opened Waverly School, a total of 383 children were 
assisted by the overall program. 

The program for all centers continued to utilise the team approach 
which had previously proven to be so successful, with teachers working 
with pupils in language arts and reading instruction. In the morning, 
the IRIT program was devoted to reading and language arts instruction; in 
the afternoon, students returned to their home school where they received 
instruction in other non- language areas. 

In addition to working directly with children, the Centers also pro- 
vided facilities for the diagnosis of reading problems, for team teaching, 
language enrichment , and for the use of eclectic approaches to reading 
instruction. In the I.R.I.T^s, there was no "one way" for teaching read- 
ing; consequently, many different methods and techniques were used and 
these were selected to meet the needs of each and every individual child. 

Project Description 

While all three Intensive Instructional Teams followed a similar mode 
of operation, the "in-house" Waverly team differed slightly from the over- 
all pattern. 



- 1 - 



- 2 - 



Here , the team serviced only one school and worked with pupils from un- 
graded multi-instructional areas. Because of this situation grade level 
placement was not involved as a factor to be considered in the selection 
of students for the program. 

Each reading team was made up of a reading consultant who served as 
the team leader* two teachers with strong backgrounds in reading* and a 
clerk typist. Teams worked in eight to ten week cycles throughout the 
school year, with each cycle servicing from 36 to 45 pupils. The pro- 
gram was departmentalized with team members specializing in one of three 
instructional areas: language development and individualized reading* 

decoding and word attack skills* and vocabulary and comprehension develop- 
ment, These areas can be described as follows: 

1 . Language Development and Individualized Reading 

The main purpose of this area was to develop an appreciation and en- 
joyment of literature. To do this* a wide variety of books* tapes* 
records and activities were made available to each pupil who* again 
depending upon his level of reading development, received an indivi- 
dualized program of instruction. Each day* selected pupils met indi- 
vidually or in small groups with their teacher to work on specific 
skills areas. Here* individual conferences were used for diagnostic 
purposes and to help the youngsters to build up their self-confidence 
and with it their joy of reading. Special books were shared and 
choral reading was an important outgrowth of this area. Sometimes 
pupils teamed to complete assigned tasks; yet at other times self 
direction was emphasized; and in almost all cases the teacher acted 
as an advisor and a counselor in the overall directing of program. 
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2 « Decod ing Area 

Here 3 vo rd analysis skills were emphasized and many different clues 
to the decoding of words were taught. An individualized approach to 
instruction using linguistically programmed materials was one employed 
vehicle. These materials were used because a basic knowledge of 
phoneme grapheme relationship is essential to adequate word analysis. 
Once again, individual diagnosis was used to provide the prescriptions 
for each child's reading program and this was further emphasized by 
conferences with teachers in the other areas so that all could pro- 
vide the necessary coordination and correlation which was needed to 
insure the proper decoding skills 1 development, 

3. Vocabulary and Comprehension Development Area 

in this area, a particularly strong program correlation with that of 
the sending school was emphasized. To do this a vocabulary check was 
given to each pupil with the results being used to provide reinforcement 
and to guide the selection of enrichment activities so as to further 
the growth of vocabulary. Through individualized instruction the re- 
finement of perceptual skills was stressed and with them the develop- 
ment of the skills of main idea sequence, and the finding of supporting 
details , 

The Waver ly in-house I.R.I.T. performed some services for the general 
school staff at the request of the school administration: 
a* At Waver ly 5 team members were used as resource people during the 
development of a scope and sequence project in language arts* 
b. The team held an in-service meeting for Waver ly teachers on the 
methods and materials which were being used by the I.R.I.T. A 
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booklet, "Happiness Is" , developed by the I.R.I,T,> formed the 
basis for an in- service meeting oriented around the subject of 
school discipline. 

c. Three students from one MIA who did not meet the criteria for 
selection ? were tutored three days a week for approximately 
four months by team members . 

Successful Outcomes 

1* The coordinator reported that particular success was noted when the 
materials employed in the vocabulary and comprehension area accur- 
ately coincided with those which were used for decoding training. 
For example, B,R. L. and McGraw-Hill programmed materials. Stern’s 
Structural Reading Program, and the Muriel Dwyer Reading Scheme 
blended with both the S.R.A. basal reading materials and with the 
Lipp incot t Reading program far better than did the programs which 
stressed a sight -word method of reading. 

2. The I S R,I.T. - produced children’s weekly newspaper continued to be 
a source of pride and of pleasure both in school and at home, 

3, Teacher-made manipulative materials increased the knowledge and 
understanding of words and the reinforcement of phonetic skills. 

4. The Muriel Dwyer Reading Program proved to be extremely valuable 
when used as a reinforcing or supplementary technique to the total 
reading program. 

5, A new project this year was a Weekly Summary Report. prepared by 
each center, summary reported of I.R.l. T, instructional activities 
were sent to each participating teacher to better coordinate team 
activities and the school program. Instructional ideas and sample 
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lessons were also included with the reports. In addition 3 some 
centers also made weekly visits to the schools and these were des- 
cribed by teachers as being very beneficial. 

6, The I.R.I.T. Open House continued to be one of the most successful 
activities with an average of at least 40% of the parents visiting 
the sponsoring centers, 

7 , The electric typewriter was especially useful in developing and main 
taining a high student interest in spelling and reading activities. 
This continued to be one of the more popular activities for young- 
sters . 

8. The increased number of multi-ethnic and multi-racial books avail- 
able for individualized instruction gave some evidence that the im- 
provement of attitude and of self-image had been evidenced by the 
book's general popularity. 

9. The use of an individualized schedule in one Center was particularly 
helpful in promoting self-direction and self-motivation on the part 
of the pupils. 

10, The "in-house" center found that an easy availability of special 
school services made it possible to work with some children whose 
personal problems might otherwise have prevented successful X«R.I*T. 
participation* 

11. Many booklets were developed by the teams; these included: 

Emanuel Reading Center: 

"A is for Alphabet" 

Children^ Reading Center: 

"An overhead transparency version of the book, 
"Caps for Sale*" 
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